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RESEARCH ON DEVELOPING SOCIOCULTURAL COMPETENCE IN HIGH SCHOOL

Abstract. EFL teaching is focused primarily on developing four basic skills such as
reading, speaking, listening and writing that compile speech competence. As a rule, other
competencies (language, sociocultural, strategic and discursive) are ignored or accorded
very low priority in the EFL classroom. We believe that socio-cultural skills help to
sufficiently interact in the world community. In our opinion, the study of cultural
diversity should be a mandatory part of EFL university courses. During the first year of
university study, it is desirable to develop general socio-cultural skills, the next period of
study should be focused on developing sociocultural competence in a professional
context. The present paper addresses cross-cultural, linguacultural and sociolinguistic
aspects of sociocultural competence. The experience in integrating different in-class
activities to improve socio-cultural skills was considered. The results of the study
revealed that the basic requirement for textbooks and training exercises is authenticity.
The language instructors are convinced that cultural context role-plays, games and
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project work can enhance the developing sociocultural competence. Few studies deal
with acquiring sociocultural skills through technology. The major focus of these research
papers is on E-mail, chat, blogs, and video-conferencing as effective tools for
sociocultural learning. We, in turn, recommend integrating podcasting technology into
the socio-cultural study. Such characteristics of podcasts as authenticity, cultural context
materials and the possibility to communicate with native speakers through podcast
chats make it an efficient technology to be incorporated into EFL learning and teaching.
Further study will consider the issue of developing and improving socio-cultural skills
with the help of technology.

Keywords: sociocultural; skills; competence; components; technology.
1. INTRODUCTION

Concerning the Common European Framework of Reference for Languages,
communicative competence is becoming more and more relevant in the context of EFL
teaching and learning. To become a successful user of a foreign language and a competitive
specialist in a world labour market it is necessary to consider a very important aspect of
foreign language teaching and learning such as sociocultural competence. The experience in
EFL teaching in high school makes it possible to confirm that most language instructors focus
primarily on developing speech and language competencies, neglecting the importance of
other components of communicative competence such as sociocultural, strategic and
discursive competencies. It should be noted that culture cannot be perceived as one of the
skills - reading, speaking, listening and writing. Culture is a part of all four skills, without
which our communication in a target language would be insufficient. [8, p. 26]. Canale states
that "the sociolinguistic competence is crucial in interpreting utterances for their social
meaning and learners will often fail to achieve their communication ends in the target
language, and neither they nor their teachers will understand why [3, p. 8]. According to
D. Drlikova for communicating in English as an international language it is crucial to develop
at least basic awareness of cultural differences; and because English serves as an international
language, the knowledge of the sociocultural of the countries where English is the native
language, this is no longer enough. Basic knowledge of other cultures which use English as a
primary foreign language is becoming a need. This goal can be achieved via meeting people of
various nationalities, lecturing about different communities and their practices, reading,
watching films or even playing games [8, p. 27-28].

The issue of developing sociocultural competence was studied by Ukrainian and
foreign scientists. American and Canadian linguists N. Chomsky [6], ]. Cummins [7],
M. Canale [3], and D. Hymes [11] investigated communicative competence and its
components to effectively teach English as a second language or foreign language. Ukrainian
researchers O. Bihych, G. Boretska, N. Borysko [1], T. Bondar [2], S. Yu. Nikolaieva [13],
0. Ohiienko [15], M. Duka [9] investigated sociocultural competence in the context of EFL
learning. The issues of determining the purpose and content of the formation of foreign-
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language sociocultural competence with philological students were investigated by
S. Yu. Nikolaieva, I. F. Sobolieva, N. F. Borysko, N. K. Skliarenko and S. V. Smolina [14]. The
research on teaching sociocultural competence to the students of technical-economic
specialities was carried out by I. V. Hushlevska, A. M. Dakhin, I. H.Yermakov,
0. P. Petrashchuk, O. I. Selivanova, Seliverstov, I. P. Yashchuk [10] and Kharkova N. N. [12].

The term "sociocultural competence" was suggested by the Canadian scientist in the
field of applied linguistics J. Cummins as one of the components of academic communicative
competence [7].

0. Ohiienko states that sociocultural competence should be considered as an
integrative characteristic of the personality, a set of knowledge, skills that are necessary for
intercultural interaction, taking into account cultural and social norms of communicative
behaviour; as the willingness to interact with other people according to the norms of society
and culture. The need to develop sociocultural competence is explained by socio-economic,
cultural and historical changes in society and the labour market. That is why sociocultural
competence is a necessary and mandatory component of the professional competence of
specialists. The researcher also claims that the theoretical and methodological basis for the
formation of sociocultural competence is the sociocultural approach [15, p. 374].

Social competence requires the development of the ability to work in a team to
achieve results if it is necessary - to resolve conflicts or prevent them through the search for
compromise. The formation of respect for social laws, respect for human rights, and in a
multicultural environment - the ability to interact in sociocultural diversity is of particular
importance within this competence [2, p. 28].

Thus, sociocultural competence covers the following aspects:

— achieving competence in a foreign culture and at the same time the formation of
this competence;

— reflections of own culture and the ability to talk about it in a foreign language;

— achieving intercultural understanding, which leads to respect for others and
tolerance [16].

The purpose of sociocultural competence development is to learn the difference
between their native culture and other cultures, as well as acquiring the ability to overcome
sociocultural differences in everyday, professional and academic communication.

During the EFL course at university, the students are supposed to develop general
sociocultural competence and profession-based sociocultural competence as a core
component of foreign language communicative competence. Therefore, a language
instructor should know the components of sociocultural competence, examine the activities
that can help to develop general (as a rule, during the first two semesters of university
study) sociocultural competence and profession-based sociocultural competence, convey
the experimental studies to prove the efficacy of implemented tools and activities in
improving sociocultural competence skills.
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2. AIM AND TASKS

In this paper, we have tried to generalize the research findings of the modern
scholars in the field of sociocultural competence, determine the components of sociocultural
competence and examine the activities suggested by researchers and language instructors to
develop general sociocultural competence.

3. RESEARCH RESULTS

The EFL curriculum is aimed at developing integrated speech skills based on the
already formed foreign-language sociocultural competence and is designed to be as
consistent as possible with the goals and content of the specialities of students. Learning
macro-skills only makes sense when these skills are considered in a natural professional
context. The market demand for such skills is illustrated by the growing trend toward the
use of English during the whole period of study in many Ukrainian universities. The content
of foreign-language sociocultural competence is determined by its principles:

— is based on international levels of language proficiency (following the European
Recommendations) and professional and educational skills;

— meets the national qualification levels of achievement;

— covers professional and academic content (areas of subject knowledge);
situational context (context in materials, activities, etc.) is presented; pragmatic content
(practical and useful skills are necessary);

— takes into account students' previous experience, their learning needs and final results.

Due to the university syllabus, the students at our university have a twelve-credit
mandatory EFL course. The bachelor's students learn EFL during eight semesters at
university. Thus, the first two semesters are devoted to revising general topics. This is the
time when general sociocultural competence should be emphasized. Sociocultural
competence includes the following components (Fig. 1).

SOCIOCULTURAL
COMPETENCE

Cross-cultural competence Linguacultural competence Socioliguistic competence

background knowledge.

unprecedented vocabulary,
place names.
anthroponyms,
"chrononyms',

nhrasealosical nnits

established knowledge,
current information
professional topics, youth
topics

speech etiquette,
politeness, expressions of
folk wisdom

Fig. 1. Components of Sociocultural competence
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Sociocultural competence is an integral part of communicative competence. Foreign-
language sociocultural competence is the knowledge of the cultural characteristics of native
speakers, their habits, traditions, norms of behaviour, etiquette and the ability to
understand and adequately use them in intercultural communication. Sociocultural
competence determines the success of communication with representatives of foreign-
language cultures and allows the participants of conversation to feel confident and
comfortable in a foreign-language environment.

Cross-cultural competence is a set of knowledge about the country in which the language
is studied, as well as the ability to use the national and cultural components of the language for
communication. The difference between cultures among speakers of different languages is
mainly determined by the different material and spiritual conditions of the existence of the
relevant peoples and countries, the peculiarities of their history, culture, socio-political
structure, political system, etc. Thus, it can be concluded that the need to know the specifics of
the country whose language is being studied, and thereby the need to master country-specific
competence should be one of the main focuses in teaching foreign languages.

Linguacultural studies deal with the methodology of teaching, which explores the
issues of familiarizing students with a new culture. Linguacultural studies have their
research material. This discipline is inherently linguistic because its subject is the facts of
language, which reflect the peculiarities of the national culture studied through language.
The formation of linguacultural competence requires no knowledge of country studies as a
complex of scientific disciplines, but the so-called background knowledge, that is, knowledge
of the country and its culture, is known to all residents of this country.

Possession of FL background knowledge supports a foreigner with a "cultural
literacy", and vice versa - the lack of cultural literacy makes him a stranger (outsider), who
cannot understand what native speakers only hint at in oral and written communication.

In linguacultural studies, lexical units are understood under unprecedented vocabulary,
the plan of expression of which cannot be compared with any foreign-language lexical concepts.
Non-equivalent words are intransigent and their meaning is revealed by interpretation.

Toponymic vocabulary reflects the most important stages of the history of the
material and spiritual culture of the people and at the same time language patterns appear
in it, in connection with which this lexical circle is of interest as historical and geographical
material, and as a linguistic source.

In other words, phraseological units:

1) are not used every time, but are reproduced as ready-made units with a certain
meaning in the language;

2) are marked by the stability of the composition and constancy of the structure;

3) often denote one concept and enter into synonymous relationships with words.

Sociolinguistic competence is the ability to use the rules of delicate and
conversational speech in communication. In EFL teaching it is necessary to pay more
attention to sociolinguistic competence, that is, to develop the abilities of students to use
and transform language forms following the situation of communication, and to have
situational options for language proficiency. Sociolinguistic competence correlates with the
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language picture of the world, it should be defined as mastery of a set of linguistic means
and the ability to make their choice depending on the socio-cultural and situational aspects
of the context. This, in turn, involves mastering vocabulary with a national and cultural
component; phraseological units with national and cultural semantics; formulas of language
communication; proverbs, sayings, and catchphrases.

The formation of sociolinguistic competence involves the creation of skills to use and
observe:

— markers of social relations, for example, student or so-called youth slang;

— rules of courtesy and politeness;

— registers of communication: neutral, colloquial.

Such aspects of sociolinguistic competence as politeness should be paid peculiar
attention. D. Drlikova describes the aspects of politeness that can be problematic to Czech
speakers. And they are: addressing unknown people, people at school, at the workplace,
compliments, degree of directness. Besides, intercultural interaction includes non-verbal
communication. The following types of non-verbal communication such as kinesics (body,
gesture, face and eye communication), artefacts (personal items), proxemics (space and
territory), vocalics or paralanguage (tone of voice, pitch, etc.), haptics (touch), olfactics
(smell), taste, and chronemics (time) are determined.

“Linguistic politeness is a partly routinized and partly creative language
manifestation of social values, finding its way of reflection at various levels of language
representation (phonic, grammatical, lexical, textual, etc.) and reflecting interactional
strategies by which interactants signal their interpersonal supportiveness, i. e. their
intention to consider each other and satisfy shared expectations about cultural and
situational assumptions to avoid or at least soften face-threatening acts, to create happy
conditions for interaction and to avoid losing one’s face” [Valkova, 2004, p. 38].

According to S. Thorn such Internet communication tools as e-mail, chat, blogs, and
videoconferencing can link linguistically and culturally disparate groups of language
learners and teachers in institutionalised settings for (bilingual) social interaction and
project-based intercultural collaboration [17].

To develop socio-cultural skills language instructors use various textbooks such as -
General English (New Headway) and General English with Business English orientation
(International Express). International Express, except for Elementary, contains numerous
exercises to develop sociocultural competence and raise intercultural awareness [8, p. 50].
New Headway does include some exercises to develop sociocultural competence in ELF,
such as the reading and code, eating habits and business etiquette in various countries, etc.
[8, p- 59]. The author also suggests using role games on contrasting a cultural context,
cultural awareness-raising games such as "Two societies", "fairy tale", "What would you
think/do if...”, card games that aim at adapting to new rules and the environment the target
society, making a story of an intercultural encounter in form of a cartoon, short film, or a
sequence of photographs.

In our teaching practise, we often use podcasts to improve different foreign language
skills. The topics from the British Council, for example, are very interesting: "Whose game is
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it?" (the podcast describes the changes that took place in a football game), "New Year's
revolution” (the listener will know about the traditions of celebrating New Year in Scotland),
the podcast “The Iron Lady” is devoted to Margaret Thatcher and tells the story how she
became an "Iron Lady", in the episode "Backseat drivers" the students will hear about the
British love of driving from classic to Formula 1 racing, about great British cheeses, about
British love of books. The students will be able to find out how tea is making a comeback in
the UK, and how the biggest names in British music were created [4, p. 143]. The author
claims that “podcasts help to develop not only listening and speaking skills to learn new
vocabulary, but also learn basic characteristics of other cultures. It will help to avoid
misunderstanding in future and communicate effectively” [4, p. 143]. One of the benefits of
podcasts is their authenticity. This is an opportunity to explore how English is used by
native speakers. Language instructors recommend having to use authentic texts in ESL
lessons to give the students more of a sense of how English is used. Furthermore, the
subscription to podcasts series allows the students to comment on the topics and
communicate with subscribers all over the world. The researchers also explored the
designing of self-made podcasts to extend cultural knowledge [5].

5. CONCLUSIONS AND PROSPECTS FOR FURTHER RESEARCH

The result of the present research showed sociocultural competence is a component
of foreign language communicative competence is interpreted as a set of knowledge, skills
that are necessary for intercultural interaction. The sociocultural skill set is determined by
its structure: cross-cultural, linguacultural and sociolinguistic knowledge. The basics of
sociocultural study are taught in school. EFL course at university is aimed at extending
general and profession-based sociocultural skills. During the first year of university study, it
is advisable to develop general sociocultural skills. The analysis of EFL teaching experience
revealed that to develop sociocultural skills authentic textbooks should be examined on the
presence of cultural and regional geographic material and activities to improve sociocultural
skills. Language instructors also suggest using different kinds of role games, and card games
to make a sociocultural study effective and motivated. Only a few research consider the
implementation of technology in sociocultural learning. E-mail, chat, blogs,
videoconferencing and podcasts can serve as digital tools that can enhance sociocultural
study. Further research will deal with developing profession-based sociocultural skills with
a strong focus on technology.
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AHoTanisa. HaByaHHs1 iHO3eMHOI MOBM y 3aKJ/Jajiax BHUINOI OCBITH 30cepemkeHo,
3/1€0i/bIIOr0, HA PO3BUTKY YOTHUPbOX OCHOBHMUX HABUYOK, TAaKHUX SIK YHUTAHHS,
rOBOpiHHS, ay/il0BaHHS Ta MUCbMO, fIKi POPMYyIOTb MOBHY KOMIIETEHTHICTb. fK
NpaBUJIO, IHIIMM HaBUYKaM i BMIiHHSAAM (MOBJIEHHEBUM, COI[iOKYJIbTYPHUM,
CTpaTerivYHUM i JUCKYPCUBHUM) HEe NPUAIJISIETbCSA HaJEXKHOI yBaru. MU nepekoHaHi,
1[0 COUIOKYJIbTYPHI HABUYKU JIONIOMAraloTh NOBHOLIIHHO B3aEMOJIAATH y CBITOBOMY
cniBTOBapuCTBi. Ha Hallly IyMKy, BUBYEHHS KyJIbTYPHOTO Pi3HOMAHITTS Ma€ 6yTH
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060B'SI3KOBOI0 YaCTUHOI yHIBEPCHUTETCHKOTO Kypcy 3 iHo3eMHOI MOBH. [IpoTsirom
Iepuioro poKy HaBYaHHSA B yHiBepcuTeTi 6axaHO pO3BUBATU 3arajibHi
COLIOKY/JIbTYPHI HABHUYKH, HACTYNHUW T1epios;, HaBYaHHS TOBUHEH OyTH
30cepe/PKEHUN Ha PO3BUTKY COLIOKYJbTYPHOI KOMIETEHTHOCTI B mpodeciiHoMy
KOHTEKCTI. Y 11il po6O0Ti po3r/isilaloThbCsl MiXKKYJIbTYPHIi, MOBHI Ta COL[i0O/IIHBICTUYHI
aCIeKTU COLOKYJbTYPHOI KOMIIETEHTHOCTI. PO3ryIgHyTO A0CBif iHTerpanii pisHuxX
NiJpy4YHUKIB, TPeHYBaJbHUX BIIpaB Ta iHLIKX BUJIB po6OTH A/ BJOCKOHAJEHHS
COLIOKYJIbTYPHUX HaBUYOK. Pe3ysbTaTu AOCHAIIKEHHS MOKasajy, 10 OCHOBHOIO
BUMOTIOI0 10 MiAPYYHUKIB | HaBYaJIbHUX BIIPaB € aBTEHTUYHICTb. BUK/iIagadi MoBU
IepeKOHaHi, 110 POJIbOBI irpy KyJIbTYPHOTO KOHTEKCTY Ta IPOEKTHA pOo60Ta MOXKYTh
NiABULIUTH PO3BUTOK COLIOKYJIbTYPHOI KOMIIETEHTHOCTI. MaJsio p[oc/ifiKeHb
30CepeKeHO Ha OBOJIOAIHHI COLiOKYJbTYPHUMMU HaBUYKaMU 3a [OINOMOIOI0
TexHoJiorih. OCHOBHY yBary B IJMX HayKOBUX po60Tax MPUJiJIeHO BUKOPHUCTAHHIO
eJIeKTPOHHOI MOIUTH, 4YaTiB, 0Ji0TiB, BifleokOHpepeHLiH fAK ePeKTUBHUX
IHCTPYMEHTIB [/11 BJOCKOHAJIEHHA COLIiOKYJbTYPHUX HaBUYOK. MU, B CBOIO 4epry,
PEKOMEHAYEMO IHTerpyBaTH TEXHOJIOTII0 IMOAKACTUHIY B  COLLOKYJbTYpHe
JocaipkeHHs. Taki XapaKTepUCTUKH NOJKACTIB, IK aBTEHTUYHICTb, KYJbTYpPHUU
KOHTEKCT Ta MOMJIMBICTb CHIJIKYBaTUCA 3 HOCIAMU MOBU 4Yepe3 IOAKACT-4aTH,
po6IATh M0r0 ePEeKTUBHOIO TEXHOJIOTIEI, IKa MOXe OYTH 33JiIHOI0 Y HaBYaHHA Ta
BUKJIaZlaHHA iHO3eMHOI MOBH. Y MOJaJbIIOMY JOCJi[PKeHHI 6yZe pO3IJISHYTO
NUTAHHA DPO3BUTKY i BJOCKOHAJIeHHS COLIOKYJbTYPHUX HaBUYOK NpodeciiHOoro
CIpsAMYBaHHS 3a ONIOMOTOK0 TEXHOJIOTIH.

Kio4yoBi c/i0Ba: COLiOKY/JIbTYpHUW; HAaBUYKH; KOMIIETEHTHICTb; KOMIIOHEHTH;
TEeXHOJIOTI1
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