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IMPLEMENTATION OF THE COMPETENCE APPROACH

IN THE PROCESS OF DESIGNING PRACTICUM “THE HISTORY
OF UKRAINE IN SOURCES”

PEAIIBATIIA KOMIIETEHTHICHOTO IIIAXOOY B IIPOLECI
KOHCTPYIOBAHHA IIPAKTUKYMY “ICTOPIA YKPATHU
B IKEPEJTAX”

Cmammio npucesueno peanizauyii KomnemeHmHicHo2o nidxody 8 npoueci KOHCMPYB8AHHS
npakmuxymy “Icmopist Ykpainu 6 xepenax”.

Y cmammi éuoxkpemneno memoouuri ymosu peanisauii komnemeHmHicHozo nioxody 6 npoueci
KOHCMPY08aHHA npakmukymy “Icmopis Yipainu 6 oxepenax” ma poskpumo memoouxy pobomu
3 icmopudHuMU Oxcepenamu 8 npoueci HA8UanHA icmopii 6 3aknadax 3azanvHoi cepedHvoi ocsimu.
3a3Hauaemoca, wo 360aHHT 8 NPAKMUKYMI MAIOMb CMAHOBUMU Ne6HY CUCMeEMY Ma CHPUSMU
P038UMKY He uuie penpodyKmueHoi, a ti meopuoi disnvHocmi i pepnexcusHux sxocmeti yus. [1posiony
ponv y npakmukymi mae 6ymu 6i0eedeHo MEOPUUM Ma 00CTIOHUUbKUM 3a80aHHAM. Taxuil nioxio
cnpusmume HopMy8aHHI0 8 YuHi6 YMiHb KPUMUUHO20 AHANI3Y ICMOPUUHUX Oxcepen, iCMopu4Ho2o
MUCTIEHHS 3a24710M.

Ha dymky asmopis, nio uac 8id6opy 00 npaxmuxymy icmopuuHux oxcepesn pizHozo muny Heo0xioHo
paxosysamu bazamonepcnexmusHuti (6azamopaxypcHuii) nioxio, Konu neeHa icmopuuHa cumyayis
BUCBIMIOEMbCS 3 KiZIbKOX — WjOHAlIMeHe 080X — nepcnekmus (Paxypcis), ujo penpeseHmyiomn pisi
cycninbHi no3uyii ma inmepecu. A6mopu HA2070ULY0Mb, WO Y 3A3HA1EHOMY KOHIMEKCI 00CUMb 6ANTIUEUM
€ PO3BUMOK YMiHb AHANIZY6AMYU MA KPUMUYHO OUIHIOBAMU IHMEPNPema,ito MUHY020, U40 MiCHUMbCS
8 0y0v-sKOMY Osceperni, 3 No3uUil it 6i0n06i0HOCMI peanvHUM Paxmanm, iHuumM Oxepenam iHPopmauii.

3asHadeHo, wjo npobrema opeanizauii poOOMU yuHie 3 PisHUMU MUNAMU ICHOPUMHUX Oepen 3ac00amu
NpaKmuKymy € ck1aoHoto i nompedye okpemozo 0ocnionenHA. 30kpema, 6 NPoueci KOHCMPYIOBAHHS
npaxmuxymy “Icmopist Ykpainu 6 0xcepenax” no0anvuiozo 6Us4eHHs nompeoye memoouxa opeanidauii
npoexmHoi ma 00cniOHUYbKOT poOOMU YHHI6 HA 0CHO8I 0NPALUIOBAHHA PI3HUX MUNI6 0Hceper.

Knrouoei cnosa: npakmukym; npouec HA64AHHS icmopii; icmopuuni Oxepena, KomnemenmHicHuil
nioxio, 00CciOHUUbKA OiSIbHICMD.

Reforming of general secondary education implies that the education process must be based on
competency and personality-oriented approaches. The introduction of a competency-based approach
to school practice is one of the factors that necessitates a change in approaches to the design of
educational literature on history. In particular, the main focus should be on the activity component of
teaching, which is impossible at all without the use of historical sources, because the text of a textbook
or a teacher's telling is only an interpretation of historical events. The use and elaboration of various
historical sources in the educational process allows students to become acquainted with the methods
of historical cognition, promotes the formation of students' skills of critical analysis of information,
historical thinking in general. Thus, the problem of using historical sources in the educational process
and in the educational literature on history is relevant.

The peculiarities of constructing history textbooks and their role in the educational process are
the subject of research of such scientists and methodologists as K. Bahanov, V. Vlasov, N. Gupan,
Y. Kambalova, Y. Malienko, V. Mysan, O. Pometun, O. Truhan and others. Common to these authors
is that they view the ability to work with educational publications as a component of a subject
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competence. For our study, the works of teachers and psychologists on the issues of competence
training and organization of cognitive activity were also valuable: K. Bahanov, V. Vlasov, A. Leontovich,
O. Pometun, O. Savenkov, O. Savchenko and others, where the role of research activity is revealed,
also there are: activities in the development of thinking and abilities of students; methodological
features of formation of cognitive activity and independence of students.

The peculiarities of the use of historical documents in the multi-perspective teaching of history
were reflected in the works of such foreign researchers as K. Gallager, H. Kriens, R. Stradling, M. Stobart
and others. The problems of using historical sources of different kinds in the educational process are
revealed in the works of Ukrainian scientists: K. Bahanov, V. Vlasov, L. Zadorozhna, T. Kovbasyuk,
Y. Malienko, V. Mysan, Y. Mytsyk, O. Pometun, A. Prykhodko, O. Udod and others. In their works
the approaches to classification and functions of historical sources are considered, the basic methods
and forms of work with historical sources in the process of history teaching in the institutions of
general secondary education are given.

However, the type of educational publication as a practicum on history, in particular, the imple-
mentation of a competent approach in the process of its design, was not the subject of a separate
comprehensive study. This problem requires special scientific and experimental research, justification
of ways of its effective solution.

The purpose of the article is to identify and substantiate ways to implement a competent approach
in the process of designing a workshop “History of Ukraine in Sources”

According to the state standard of Ukraine “State Standarts of Ukraine 3017: 2015. Information
and documentation. Edition. The main types. Terms and definitions”, practicum - is “a textbook
containing special didactic material and facilitates the student's independent work during the devel-
opment of the subject” [4, c. 14].

Accordingly, in the process of designing the practicum “History of Ukraine in Sources” we
proceeded from the fact that it should maximally provide opportunities for students to work
independently through a system of selected historical sources and through a system of tasks of different
didactic directions and to promote students' mastery of working with historical sources, including
their critical analysis in the context of specific historical events [11]. Accordingly, materials on the
peculiarities of working with each type of historical sources should be presented in the practicum.

While designing the content and methodological apparatus of the practicum, it was important for
us to take into account the methodological conditions for organizing work with historical sources in
the teaching of history in general secondary education institutions. Analysis of works on this subject
(1;2; 3; 7; 8; 12; 13; 14] allowed us to distinguish the following conditions:

1. When selecting historical sources and developing tasks for them, it is important to consider
their relevance to the content, goals and objectives of history teaching, accessibility for students
(according to their age abilities). An indispensable element is to determine the purpose of working
with a particular source, for example: to draw students' interest in certain historical issues, to motivate
them, to form specific skills, to reconstruct certain historical events, phenomena, to form value
orientations, etc. The method of research by the students of the historical source and the choice of
the stage of the lesson depends on the determined purpose.

2. Developing a task for work with a historical source we should be guided by active and inter-
active learning techniques - this makes learning effective, productive and engaging for students. At
the same time, selected methods of work with historical sources should be aimed at the formation of
appropriate skills foreseen by the curriculum, for example: to characterize..., recognize..., analyze...,
identify..., apply...,. compare..., evaluate..., make judgments....

3. Uncovering a particular historical phenomenon or event in a practicum we should not be
limited to one type of source of historical information, but should provide for the work of students
with other types of historical sources, such as work with a written source combined with work of
visual, map, text textbook. This will greatly enrich the children's understanding of a particular histor-
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ical event or phenomenon, allow students to evaluate the historical process or historical figure from
different angles.

4. When developing the content and methodological apparatus of the practicum, provide for the
possibility of visualization of real and visual historical sources through modern technical means, in
particular through the Internet. With such a goal, we have provided a site to support the practicum
“History of Ukraine in sources”. With the help of a QR code placed in the workshop, students will be
able to go to the site and examine in more detail the real and visual sources, their 3-D reconstructions,
and make virtual tours of the museums of Ukraine.

5. When designing a workshop, it should be considered that working with historical sources at
history lessons should be systemic in nature, gradually complicating both the sources themselves and
the research tasks for them - from shorter to more complex sources, from simple questions to more
tricky ones. The product of students' learning activities using different types of historical sources
may be a presentation, a virtual tour or a trip (for example, while studying cultural monuments), a
report on museum visits, etc.

6. In developing the content and methodological apparatus of the practicum, the following should
be avoided: a) the use of an excessive number of sources simultaneously; too long and difficult for
students to understand; b) too broad questions and non-specific tasks (they must be clear and need
specific answers); c) tasks that require knowledge or skills that students do not possess yet.

Particular attention in practicum is given to the work with historical documents. This is because
the use of documents (or theis parts) helps to flesh out the historical material and make the conclu-
sions more convincing [7]. Secondly, well-selected written sources can help to “revive history and feel
the spirit of the era’, since many of them are about the life experiences and daily concerns of people
[14]. Thirdly, when working with written sources, the students activate the processes of thinking
and imagination, which contributes to a more fruitful assimilation of historical knowledge and the
development of historical consciousness [12]. As it is noted by the European methodist R. Stradling,
the work with the primary written sources shows students different views of a particular historical
event or process, and provides an opportunity to compare texts written at the time by participants,
eyewitnesses and commentators with texts composed by historians subsequently [14]. This enables
students to obtain more complete and accurate information about a particular historical phenomenon
or event on their own.

Nowadays, 2000s (Generation Z) children are enrolled in secondary education - a generation
of greater speed in both information perception and action. It is often tedious for them to work only
with written sources of information in a lesson. Technologies have accustomed them to the percep-
tion of visual information. Accordingly, considerable attention is given to the work of students with
material and visual historical sources. Their analysis allows students to visualize history, to form
their figurative view of a particular historical era or a particular country. The monuments of art and
architecture reflect not only certain artistic styles and aesthetic tastes that were in the society at that
time, but also the level of development of production technologies, often reflecting specific social
phenomena and historical tendencies. When selecting material and visual sources, it is important to
consider such aspects as:

1) scientific: they must fully and clearly reflect the relevant historical epoch and facts, reveal
essential features of historical phenomena and processes, promote understanding of patterns and
trends of the historical process;

2) variety of topics: sources should be selected in such a way that they characterize different
aspects of human life at each historical stage [11].

We pay particular attention to the system of educational and research tasks of the practicum,
through which the students’ ability to work with different types of historical sources are formed.
The tasks of the practicum are developed on the basis of research and differentiated approaches to
learning, and according to that have different levels of character with their gradual complication and
are designed for different character of cognitive activity of students: reproductive, search, reconstructive
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and creative. The main purpose of the practicum is the formation of subject competences, research type
of thinking, practical skills and skills to acquire new knowledge of history. Accordingly, the condition
of such tasks should be formulated in such a way to cause cognitive activity of the student. Tasks
for students should also provide the optimal combination of different forms of learning: individual,
paired, group and collective.

An important component of the practicum “History of Ukraine in Sources” is research tasks.
A research assignment is a type of educational assignment, the main feature of which is a total (or
partial) novelty of it for the student and the presence of an educational problem, which involves the
search for new knowledge, methods (skills) and stimulation of active using of the links, attitudes,
evidences in learning [11]. A history research assignment should include: 1) the intended mode of
activity of the student (prove, define, compare, analyze, etc.); 2) formulating the terms of the task; 3)
sources of information (a written source (or a part of it), visual or material sources, statistics, illustra-
tions, maps, online resources, museum funds, sometimes these may be the student's own knowledge).
While solving research goals, students' activities are approached by a process of scientific cognition:
students get acquainted with the methods and stages of scientific cognition in an accessible form,
while acquiring part of the knowledge accumulated by society in their age [9; 10].

When selecting historical sources of different types, we took into account a multi-perspective
approach, when a certain historical situation is highlighted from several - there are at least two
perspectives representing different social positions and interests. According to modern European
methodologists [2; 8; 13; 14], multi-perspective implies not only the presentation of different points
of view, but also the connection between different perspectives. Therefore, the practicum contains the
task of using several historical sources that cover one event or phenomenon from different positions.
In this case, students will determine how different the coverage of a historical event or phenomenon is
in different sources. This approach will help to develop students' critical analysis of historical sources
and historical thinking in general.

In order to develop students' critical thinking, it is important to develop the ability to analyze and
critically evaluate the interpretation of the past contained in any source, from the point of view of its
correspondence to real facts, other sources of information. Therefore, in the practicum, students are
offered a task such as: “Select important information from the source”, “Summarize the information
provided in the source”, “Evaluate information about reliability and bias” Such work helps students
to realize that historical sources are not always objective, that there is no single truth about the past,
and that it gives them the opportunity to form their own point of view, their views on historical facts
and evidences. [12]. One way of developing the ability to work with historical interpretations is to
involve students in creating their own historical interpretations based on the study of several sources
that highlight one event or phenomenon from different positions. This approach allows students to
understand the common approaches to the origin of historical interpretations [10; 12].

Thus, it can be stated that the introduction of a competency-based approach to the educational
process necessitates changes in the approaches to the construction of educational literature on history.
The main emphasis should be placed on the activity component of the learning process. One of the
types of history training editions aimed at implementing a competency-based approach in the educa-
tional process is practicums. In particular, the workshop “History of Ukraine in the Sources” should
maximally provide opportunities for students to work independently through the system of selected
historical sources and through the system of tasks of different didactic direction.

The selection of historical sources of different types into the practicum should take into account
the multi-perspective approach and methodological conditions for organizing work with histor-
ical sources in the teaching of history in general secondary education institutions. The tasks in the
practicum should be a certain system and promote not only the reproductive but also the creative
activity and reflexive qualities of the student. This approach will help students develop key and
substantive competencies, research-based thinking, practical skills and skills to acquire subjectively
new knowledge of history in the process of studing the historical sources.
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The problem of organizing the work of students with different types of historical sources by
means of a practicum is complicated and requires separate research. In particular, in the process of
constructing a practicum “History of Ukraine in Sources” of the further study requires a methodology
for organizing the project and research activities of students on the basis of processing different types
of sources.
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The article is devoted to the implementation of a competent approach in the process of designing
a practicum “History of Ukraine in Sources”. According to the authors, it should maximally provide
opportunities for students to work independently through a system of selected historical sources and
through a system of tasks of different didactic direction.

The article identifies the methodological conditions for the implementation of the competence approach
in the process of designing a practicum “History of Ukraine in Sources” and reveals the method of work
with historical sources in the process of teaching history in general secondary education. It is noted that
the tasks in the practicum should be a certain system and should promote the development not only of
reproductive but also creative activity and reflexive qualities of the student. A leading role in the practicum
should be given to the creative and research tasks. This approach will help to develop students’ critical
analysis of historical sources and historical thinking in general.
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According to the authors, when selecting historical sources of different types, a multi-perspective
approach should be taken into account when a certain historical situation is highlighted from several, at
least two perspectives representing different social positions and interests. The authors emphasize that in
this context it is quite important to develop the ability to analyze and critically evaluate the interpretation
of the past which is contained in any source, from the point of view of its correspondence to the real facts
and other sources of information.

The article notes that the problem of organizing the work of students with different types of historical
sources by means of the practicum is complicated and requires separate research. In particular, in the
process of constructing the practicum “History of Ukraine in Sources” there is a need of the further study
of methodology for organizing the project and research work of students on the basis of processing different
types of sources.

Key words: practicum; the process of teaching history; historical sources; competence approach; research.
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JTroomuna Onumyx
Liudmyla Onyshchuk

®OPMY/TIOBAHHS TA AJITOPUTMIYHNI BUKIATI IIOHATIVIHOTO
ATIAPATY B IEJATOITYHUX JOCTIDKEHHAX I3 TO3UIIIN
METOIOJOITYHOI TOTICTUKU

FORMULATION AND ALGORITHMIC PRESENTATION OF
CONCEPTUAL CONSTRUCT IN PEDAGOGICAL RESEARCH FROM
THE POSITION OF METHODOLOGICAL LOGISTICS

IIponoHosanuii KoHmexcm 6uKk1ady 0CHOBHO20 3MICIY CMAMMI € Pe3ybMAamom 6U64eHHS,
y3a2anbHeHHA Ma cCUCmemamu3ayii 00pooKy BiMHUUSHAHUX i 3apy0irHUX YueHux i3 00CTi0Hy6aHol
npobnemu 3 nosuyiii MmemooonoeiuHoi nozicmuxu. Bin moxe cnyeysamu memoouuHow namamkoro-
HA2A0YBAHHAM 07T HAYKOBY18, HAYKOBO-NedAz02iuHuUX i nedazo2iuHux nNpayieHuxie, acnipanmis,
Jokmopanmis pizHux cneyianvHocmetl y 2any3i nedazoziuHux Hayx.

Kniouosi cnoea: memodonoeiuna noeicmuxa, NOHAMitiHuil anapam, 00CioxeHHA, Memo0ono2iuHi
XAPAKmMepucmuxu.

OmnpautoBanHA npo6emu GOpMyTIOBAHHSA Ta ATOPUTMIYHOTO BUK/TAAY TIOHATIITHOTO allapaTy
B I1€[JarOT1YHMX JOC/IPKEHHAX i3 ITO3MLIIV METORO/IOTIYHOI TOTiCTUKI 3yMOB/IEHE METOLOTOTIYHIMM
3MiHaM, SIKi IPOCTEXXYIOThCS B HAYKO3HABCTBI, HEOOXIJHICTIO Mi/IBUILEHHS PiBHA KY/IBTYPU HAYKOBOI
Tpalli it METOJJ0/IOTiYHOTO PiBHS JOCTIIHNKIB, HOTPeOO0 B OpraHisaliii crieriaIbHOro HaB4aHHs X
JOCTiIHUIBKIN TiABHOCTI T BiTHOB/IEHH] yTpaYeHX KPUTEPIiiB HAYKOBOCTI He JIMIIIE TUCePTaLliIHIX
poOiT, a i iHIIO0T HAYKOBOI IIPOAYKIIl.

AHari3 yiTepaTypHUX [PKeper i pe3ynbTaTiB JOCTiIKeHb II0Ka3aB, 110 B IPALAX BITYM3HAHUX
i 3apybDKHMX yYeHMX PO3IIAHYTO PisHi acmeKTy FOCTiKyBaHOI Ipobemn, 30KpeMa Taki, fAK:
MeTogonoriyHi mpo6memn menarorivnoi Hayku (C. [onuapenko, B. Imutpuenko, B. Kpaescoxuit,
I lllegpouibkuit, B. llItodd, E. FOpiu Ta iH.); mpo6memu edpeKTMBHOCTI TeOpe TMYHMX JOCTI/KEHD Y
neparoriunii Hayui (I. Bopo6itos, M. CkaTkiH Ta iH.); 1orika i MeTOR0MOrist HAYKOBOTO OCTi/PKEHHS
(II. Komi, 1O. [Tetpos, M. ITonosuy, C. Qapenik Ta iH.); Kpurepii akTyanbHOCT] Ta OLiHIOBaHHSA
AKOCTi HayKOBO-Iefarorivnnx pocnimkens (B. Kuasesa, B. Kpaescokuit B. Ilononcpkmit Ta iH.);
METOJO/IOTIs 1 MeToaMKa enarorivnoro gocmimkens (P. Acraxanos, B. 3arsssuncokuil, B. JlaBunos,
I1. O6pasnos, 5. CkankoBa Ta iH.); ocHOBY HayKoBuX gocmimpkens (I1. [Imurpenko, B. KoBanbuyk,
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